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This report reflects the consensus of the Early Reading Success Panel members and relies
on many national documents and respected research. It was primarily written by Louise
Spear-Swerling, professor at Southern Connecticut State University, with assistance and
oversight by Betty J. Sternberg, Associate Commissioner, Connecticut State Department of
Education.
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Preface

Reading has been one of the most intensively researched areas of the past
several decades. A great deal is now known about how children learn to read
and about why some children experience reading difficulties. Despite some
lingering controversies in the reading field, a broad consensus exists regard-
ing the competencies involved in skilled reading, the expenences that influ-
ence the development of these abilities, and the basic components of effec-
tive reading imstruction (e g., National Academy of Education, 1985, Na-
tional Reading Panel, 2000; National Research Council, 1998).

Relative to children in other states, children in Connecticut do extremely
well on standardized reading tests; for example, Connecticut fourth graders
outscored children from all other states on the 1998 National Assessment of
Education Progress (NAEP) in reading. Moreover, the performance of Con-
necticut schoolchildren is not explained solely by the relatively high income
and parental education levels in the state, but rather appears at least partly a
function of educational policies (Baron, 1999).

However, even in Connecticut, there is still a great deal of room for improve-
ment in reading achievement. Concerns have most often been raised about
the reading achievement of poor children in urban school districts, and it is
true that reading failure is especially common among poor children. Never-
theless, many middle-class and suburban children also experience reading
failure. Whether or not children’s reading difficulties are associated with
poverty, with effective instruction and adequate resources the vast majority
of children can learn to read well, Furthermore, reading achievement can be
improved not only in low-achieving or at-risk voungsters, but also in middle-
and high-achieving students. Thus, preventing reading failure and improv-
ing reading achievement are goals for all of Connecticut’s children.

The Connecticut General Assembly has demonstrated its commitment to the
goal of early reading success for children most in need of support. Specifi-
cally, in 1998-99, the General Assembly provided an additional $20 million
to urban and priority school districts for early reading intervention. With
this financial support, the following requirements were added: early assess-
ment {Grades 1-3), individualized reading plans and the offenng of after-
school and summer opportunities to improve reading for all students in ur-
ban and prority school distnicts. Further, the Connecticut General Assem-
bly enacted Public Act 99-227, An Act Concerning a Statewide Early Read-
ing Success Institute. This act included the development of an Early Read-
ing Success Panel (1999-2000), an assessment of prionty school districts’
nstitutional and teacher needs related to reading success, and the develop-
ment of a three-year in-service plan in the urban and prionty distniets that is
based on the panel’s recommendations.
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The Early Reading Success Panel was composed of members from a wide
range of constituencies involved in reading, including elementary school
teachers, school administrators, reading specialists, librarians, special edu-
cators, bilingual educators, legislators, and early childhood and higher edu-
cation experts knowledgeable in the field of reading research. Members of
the panel began their work in January 2000, They worked with nationally
recognized researchers and reviewed and discussed a wide range of research
literature on reading. The charge of the panel was to identify the profes-
sional development required for teachers, school administrators and school
librarians K-3, to be provided through the Early Reading Success Institute.
This institute will use the recommendations of the reading panel and the
identified needs from the previously mentioned assessment to provide pro-
fessional development in urban and priority school districts.

Although the initial focus of the Early Reading Success Institute involves
urban and prierity school distncts, it should be emphasized that this report
15 intended for evervone in Connecticut with an interest in early reading
achievement, including parents and educators in all school districts, librar-
1ans, members of the business community, and indeed, all Connecticut citi-
zens. Members of the panel hope that their recommendations not only wall
be of importance to the design and implementation of the Early Reading
Success Institute, but also will define the qualities of good practice for the
teaching of reading for all Connecticut educators. Further, they encourage
parents and the community to consider their important roles in preparing
children to read. Finally, they urge schools of education to consider these
findings as they prepare teacher candidates to teach reading.

Connecticut s Blueprint for Reading Achievement contains the conclusions
and recommendations of the Early Reading Success Panel. Two main sec-
tions form the report. Section [ provides a general overview of basic re-
search findings about reading, including the nature of skilled reading, the
competencies important in reading achievement, and the components of a
comprehensive, high-quality curriculum of reading instruction. Section I1
specifies the competencies required for reading success for children in kin-
dergarten through Grade 3, critical indicators for teacher intervention with
children at each grade level and the competencies required of K-3 teachers
A glossary of important terms and a list of references are provided at the
end of the report.

Section I of this report may be of particular interest to parents and the gen-
eral public, while Section 11 will likely be of particular interest to educators.
Meither section, however, is intended to stand alone. To gain a full under-
standing of the implications of this report, it must be read in its entirety.
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